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Our goals
What does our project aim for?



Project goal

The project aims to contribute to an increased quality of compulsory school education 
through the development of a whole-school approach to well-being.



Specific Objectives
• SO 1: To equip the whole staff with new skills and knowledge about promoting well-being in the class-room and in the 

school at large
• SO 2: To develop effective participatory processes for students in the co-design and implementation of interventions 
• SO 3: To design and develop a “well-being at school” toolbox easily and readily applicable in schools

Expected results
• R1.1 Increased knowledge about health promotion as well as in relational, child centred and collaborative pedagogy
• R1.2 Increased capacity of working collaboratively with colleagues
• R1.3 New training modules developed
• R1.4 Improved well-being of teachers in the participating schools
• R2.1 New participatory processes for students in the classroom identified and tested
• R2.2 Innovative Contents and interventions co-designed with the students
• R2.3 Sense of belonging and class/school climate improved in the participating schools
• R3.1 A new toolbox for well-being at school is developed and tested in each school involved in the activities
• R3.2 The toolbox is upscaled to other school authorities/schools in the partner countries
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A brief 
background
What does the research tell us? 
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Student-centred education
– Mindset and culture
– “9 principles” (Todorovski et al., 2015), condensed to 5 (Gardelli et al., 2023):

1. Reflexive adaptiveness [1,2]
2. Individualization (needs, interests, experiences, knowledge) [2,3,4,6]
3. Student control [5,7]
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Student-centred education
– Mindset and culture
– “9 principles” (Todorovski et al., 2015), condensed to 5 (Gardelli et al., 2023):

1. Reflexive adaptiveness [1,2]
2. Individualization (needs, interests, experiences, knowledge) [2,3,4,6]
3. Student control [5,7]
4. Cooperation [9]
5. Enabling, not telling [8]
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Student-centred education
Many benefits have been linked to student-centered learning. It is generally 

considered to improve teaching […] and student learning. It fosters transversal 
skills, critical thinking, and active citizenship, and is thus considered to better 

prepare students for the current and future labour market and society. For 
example, links have recently been suggested between student-centered 

learning and the achievement of the United Nations’ Sustainable Development 
Goals (SDGs)

(Gover et al., 2019: 6)
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Student-centred education
– Some strengths of student-centred education (Gardelli et al., 2023: 28–29):
i. Student interest
ii. Citizenship education
iii.Communication development
iv.Thinking skills
v. Problem solving
vi.Creativity
vii.Responsibility and independence

contrast with: teacher-centric education
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Inquiry-based education
Educational inquiry
Problem solving
Scientific process
Asking questions and thinking for themselves

contrast with: ”the banking model of education” (Kizel, 2022)
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Inquiry-based education
– Some strengths of inquiry-based education: 
i.  Democracy development
ii.  A vehicle for change
iii.  Scientific thinking
iv.  Cognitive development
v.  Creative thinking and problem-solving
vi. Interest

(Gardelli et al., 2023: 32–33)
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Collaborative education
Group work

Collaboration, discussion and problem solving

active, social, contextual, engaging, and student-owned



Collaborative education
Some strengths of collaborative education:

– Development of higher-level thinking, oral communication, 
self-management, and leadership skills

– Increases in self-esteem and responsibility.

– Learn to see different perspectives

– Preparation for real life social and employment situations



What happens when all of this comes together, when education is student-
centred, inquiry-based, and collaborative? 



Dialogic education

What happens when all of this comes together, when education is student-
centred, inquiry-based, and collaborative? 



Dialogic education
Equality
Open, authentic questions
Collaborative Inquiry – “Community of Inquiry” 
Questioning, argumentation
Meta-cognition: thinking and talking about thinking and talking

Student-centred, inquiry-based and collaborative

Some references: 
Alexander, R. (2018). Towards dialogic teaching: Rethinking classroom 

talk (5. edition). Dialogos. 
Alexander, R. J. (2020). The dialogic teaching companion. Routledge, 

taylor & Francis Group. 
Backman, Y., Gardelli, T., Gardelli, V., & Strömberg, C. (2020). Group 

Argumentation Development through Philosophical Dialogues for 
Persons with Acquired Brain Injuries. International Journal of 
Disability, Development and Education, 67(1), 107–123. https://
doi.org/10.1080/1034912X.2019.1681377 

Backman, Y., Gardelli, V., & Parnes, P. (2022). App-supported 
Philosophical Dialogues: Designs, challenges and Participants’ 
Experiences. 20th Biennial ICPIC Conference – Philosophy in and 
beyond the classroom: P4wC across Cultural, Social, and Political 
Differences, Tokyo, Japan. 

Fisher, R. (2007). Dialogic teaching: Developing thinking and 
metacognition through philosophical discussion. Early Child 
Development and Care, 177(6–7), 615–631. https://doi.org/
10.1080/03004430701378985 

Gardelli, V. (2016). To Describe, Transmit or Inquire: Ethics and 
technology in school [Doctoral Thesis, Luleå University of 
Technology]. http://ltu.diva-portal.org/smash/get/diva2:999077/
FULLTEXT01.pdf 

Reznitskaya, A. (2012). Dialogic Teaching: Rethinking Language Use 
During Literature Discussions. The Reading Teacher, 65(7), 446–456. 
https://doi.org/10.1002/TRTR.01066 

Reznitskaya, A., Kuo, L., Clark, A., Miller, B., Jadallah, M., Anderson, R. 
C., & Nguyen‐Jahiel, K. (2009). Collaborative reasoning: A dialogic 
approach to group discussions. Cambridge Journal of Education, 
39(1), 29–48. https://doi.org/10.1080/03057640802701952 



Dialogic education
– Some strengths of dialogic education: 
i.  Development of emotional, social and cognitive skills and abilities
ii.  Communication och collaboration
iii.  Democracy development
iv.  Creative & critical thinking, and problem solving  
v.  Increased school performance
vi. Inclusive, equal and compensatory education
vii. Engagement and interest
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Results
Positive results have been shown in several different ”
domains”. We will here talk about four of them: 

– Emotional 
– Social
– Cognitive
– Performance
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Results: Emotional
Studies have shown that participation in dialogic education 
can lead to increases in:

– emotional skills
– empathy
– self-confidence
– self-esteem
– confidence to speak
– enjoyment and interest in school activities
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Results: Social
Studies have shown that participation in dialogic education 
can lead to increases in:

– Social skills
– Better relations
– abilities and tendencies to listen to others
– tendency to respect each others 
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Results: Cognitive
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”In an open, inclusive and pluralistic, knowledge-oriented society, philosophy has 
its rightful place […] stimulating critical thinking in children in the context of a 

‘community of enquiry’ is a means of educating them about democracy [because] 
democracy is based on debate, and discussion that is problem-solving, conceptual 
and argumentative sets up a procedure whereby one may put one’s own opinions 

to a philosophical test. [From this, it follows that children have a] right to 
philosophize. […] 

This message means to convey a strong conviction: the right to philosophy for all.”
(UNESCO, 2007, Philosophy: a school of freedom.)



Summary
Dialogic education is collaborative, student-
centred and inquiry-based.

Dialogic education is well supported by 
research
– Cognitive development
– Communication and democracy
– Socio-emotional development
– School performance

Monologic education is still more common 
in real world classrooms



The 
challenge
What do we need to accomplish together?



The challenge
How do we:

– turn these theoretical insights into classroom 
practice,

– adapt these practices to the different contexts of 
Spain, Sweden, Latvia, and Italy,

– get other teachers onboard, and thereby

– provide an even better education for our students



Towards an answer: together!
Juntos
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Tillsammans
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